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Description of the Assessments 


There are two types of assessments provided in 
this book: paper-and-pencil Unit Tests and 
Performance Assessments. These should be 
administered at the end of each unit. They are 
designed to help you determine how well 
students have mastered the content, and to show 
how well they can apply the skills. 


Unit Tests: 

Each test contains five sections: 

e The Words to Know section uses a cloze 
paragraph to assess three vocabulary words 
taught in the unit. 

e The Content Check section uses five 
multiple-choice items to assess the 
comprehension of key concepts. 

e The Skills section uses three open-ended 
items to assess the Geography or Study Skills 
taught in the unit. 

e The Reading Check section uses five 
multiple-choice items to assess the reading 
skills taught in the unit. 

e The Think and Write section has a writing 
prompt based on a subject taught in the unit. 


Performance Assessments: 

There is a Performance Assessment for each unit 

in the program. Each assessment includes four 

parts: 

e The Focus indicates the target strands for 
the assessment. 

e The Task provides step-by-step instructions 
for the teacher to administer the assessment. 

e The Planning Page helps students plan 
their response. 

e The Scoring Rubric provides task-specific 
descriptors to help teachers evaluate each 
student’s performance and score it as 
Exceptional, Excellent, Good, Fair, Poor, or 
Unscorable. 


Assessment 


Principles of Assessment 


Assessment involves the use of multiple 
measures in a wide variety of authentic situations 
to evaluate what students can do. Our approach is 
based on the following principles. 


Assessment should be closely integrated 
with instruction. It should be based on 
instructional goals and measure what is taught, in 
the way in which it is taught. 


Assessment should be based on a notion 
of progress—evaluating student progress 
toward achieving the goals and 
objectives of instruction. It should be based 
on the ability to apply critical thinking strategies 
in a variety of contexts, not only on mastering 
isolated skills. 


Assessment should be continuous, 
throughout the school year, and should 
incorporate a wide variety of modes and 
types of assessment. Frequent assessments 
will provide formative information that is useful 
in guiding instruction. A wide variety of 
assessments will provide a comprehensive profile 
of each student. 


Assessment tasks and activities should 
be direct and authentic, reflecting what 
students actually need to be able to do. 
Assessment in authentic situations requires real- 
life tasks, which may involve any number of 
activities, from everyday observations to 
independent projects. 


Authentic assessment activities should 
integrate social studies curriculum with 
all of the language arts: reading, writing, 
listening, speaking, and viewing. Language 
arts are integrated in every aspect of real life and 
should be integrated in the classroom. 
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Administering the Assessments 


The Unit Tests and Performance Assessments are 
designed to be used with each unit. Before 
administering these assessments, familiarize 
yourself with the assessment themselves and the 
guidelines in this Teacher’s Manual. 


Administering Unit Tests 

The Unit Tests are designed for group 
administration. These tests are not intended to be 
timed. However, for planning purposes, the chart 
below shows the estimated time required to 
administer the sections of each kind of test. 
Students should be given ample time to complete 
the tests. 


Estimated 
Time 


Number 
of Items 


5 minutes 
5-10 minutes | 
5 minutes 
5-10 minutes | 
15-20 minutes 


el 


Words to Know 
Content 
Skills 
Reading Check 
Think and Write 


1 prompt 


Depending on the needs of your students, you 
may decide to administer the entire test in one 
sitting, or you may administer sections of the test 
in separate sittings. 


To administer a test, give a copy of the 

test to each student. Read the directions to the 
students. You should also read each question to 
the students until they have become proficient 
enough to read them on their own. 


T2 


For multiple-choice items, students fill in the 
circle before the correct answer to each item. For 
open-ended items, students write a word, phrase, 
or sentence on the lines provided. For each 
writing prompt, students write on the lines 
provided or on a separate piece of paper. 


During the administration, check to see that each 
student is following the directions, is answering 
the right items, and is marking the responses 
correctly. 


Administering Performance Assessments 
Each Performance Assessment has two pages, 
one for the teacher’s instructions and the other a 
planning page for the student. Performance 
Assessments are designed for group 
administration. Some tasks require students to 
work cooperatively in groups, while others 
require students to work independently. To 
administer the Performance Assessments: S 


1. Introduce the assessment to students by 
explaining the Task. 


2. Have students complete the Planning Page 
for the assessment. 


3. Review the Scoring Rubric with students so 
they can understand what is expected of them 
and how their work will be evaluated. 
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Scoring the Unit Tests 


The Unit Tests are designed to be scored by 
section. In addition, each unit has a Performance 
Assessment, which may stand alone, or may be 
included as part of each Unit Assessment. 


Scoring Each Section: 

To determine a score for each section, add up the 
number of items answered correctly. The correct 
responses are listed in the answer key. 


The Words to Know section has three items, 
each worth one point. 


The Content Check section has five items, 
each worth one point. 


The Skills section has three items. Where items 
ask students to supply answers in their own 
words, the Answer Key provides the factual 
information required and should be used as a 
guideline for determining whether or not the 
students’ responses are correct. Each item is 
worth one point for a total of three points. 


Writing Rubric (4—Point Rating Scale) 
Descriptor 
Excellent: The student makes an outstanding response. This score indicates that the 


student understands the necessary information and concepts, exhibits insight into their 
meaning and importance, and has no errors. 


The Reading Check section has five items, 
each worth one point. 


The Think and Write section has one 
prompt based on the unit. The writing is 
worth four points and should be scored using 
the prompt-specific scoring rubric provided in 
the answer key. A generic model of the rubric 
is shown below. 


Scoring Options: 

Option A (Exciuding the Performance 
Assessment): To convert to a scale of 100, 

add the total points earned in each section together. 
Then multiply the sum by five (e.g., if a student 
scored 16 points, multiply 16 x 5 to get a score 

of 80.) 


Option B (including the Performance 
Assessment): To convert to a scale of 100, 

add the total points earned in each section and the 
points earned in the performance task together. 
Then multiply the sum by four (e.g., if a student 
scored 16 points, plus 3 points for the 
Performance Assessment, multiply 19 x 4 to get 
a score of 76.) 


Good: The student makes an above-average response. This score indicates that the student 
understands the necessary information and concepts. The difference between an excellent 
and good response is that a good response may not exhibit insight and has few errors. 


Fair: The student makes a satisfactory response. This score indicates that the student has 
some understanding of the necessary information and concepts, but there may be several 
errors and/or omission of necessary information. 


Poor: The student makes a minimal response. The score indicates that the student does not 
understand the necessary information and concepts and there are many errors. 


Unscorable: No response/incomprehensible response. 
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Scoring the Performance Assessments 


Each Performance Assessment includes a task-specific scoring rubric designed to help you evaluate each 
student’s performance. The rubric describes the characteristics of the project on a 5-point scale: 
Exceptional, Excellent, Good, Fair, Poor, or Unscorable. A generic model of the five-point rating scale is 
given below. Corresponding letter grade equivalents are supplied for your convenience. 


Scoring Rubric (5—Point Rating Scale) 
Descriptor 


Exceptional: The student has completed a superior project. This score indicates 
that the student shows a comprehensive understanding of the task and completed 
it accurately and creatively. 


Excellent: The student has completed an outstanding project. This score indicates 
that the student shows an above-average understanding of the task and has 
completed it accurately. 


Good: The student has completed a satisfactory project. This score indicates that 
the student shows an adequate understanding of the task, but some parts of the 
project may be inaccurate or inappropriate. 


Fair: The student has completed the project. This score indicates that the student 
shows only a minimal understanding of the task. 


Poor: The student has attempted to complete the project, but the project is 
lacking. This score indicates that the student does not have a correct 
understanding of the task. 


Unscorable: No response/illegible response. 


Student Summary Chart 


To develop a profile of student performance throughout the year, you may want to record each student’s 
Unit scores on the Student Summary Chart on page T5. From the student’s test scores and Performance 
Assessment results, you can determine an overall rating of the student’s performance for each unit. 
Recording subscores allows you to monitor performance in specific areas. This overall rating may be 
expressed as a total number of points or as a percentage score (see page T3). 


Ciass Summary Chart 


To develop a profile of student performance on the assessments for each unit, you may want to record 
each student’s Unit scores on the Class Summary Chart on page T6. From the student’s test scores and 
Performance Assessment results, you can determine an overall rating of the class performance for each 
unit. Recording subscores allows you to monitor performance in specific areas. This overall rating may 
be expressed as a total number of points or as a percentage score (see page T3). 
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STUDENT SUMMARY CHART - Assessment 


Test Subscores Total Percentage 
Words Content Skills © Reading Think PA* Points Score 
To Know Check and Write 


Name 
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*see page 13—Scoring Option B 
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CLASS SUMMARY CHART 
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“see page T3—Scoring Option B 
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An swer Key ; Assessment ye 


Unit | 


Page 1: Words to Know (3 points) 
community, transportation, law 


Page 2: Content Check (5 points) 
1 Were! 


ob gee sian 


b 
c 
b 
a 


Page 3: Geography Skill (3 points) 
1. south 
2. west 
3. north 


Page 4: Reading Check (5 points) 
dincal 


a 
b 
e 
d 


A ae cad bd 


Page 7: Think and Write (4 points) 
Writing Rubric 
Descriptor 


The paragraph tells how people communicate today. It includes three to four people the 
student communicates with and several different ways they communicate. There are no 
mistakes. 


The paragraph tells how people communicate today. It includes two to three people the 
‘student communicates with and different ways they communicate. There are few 
mistakes. 


The paragraph tells how people communicate today. It includes one to two people the 
student communicates with and one way they communicate. There are several mistakes. 


The paragraph tells how people communicate today. It includes one person the student 
communicates with and may include one or no ways they communicate. There are many 


mistakes. 


No response/incomprehensible response. 
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Performance Assessment 
Unit |: Making a Community Museum 


Focus: Culture and History 


Task: The students will create displays for a museum dedicated to their community. 


1. Lead students in a discussion of the characteristics of the community in which they live. The 
discussion should include such topics as the ways people of the community work and have fun, 
transportation, places to see and things to do, special festivals or traditions, and special people in the 
community. Take notes on the board during the discussion. “ 


2. Divide the class into small groups. Assign each group one of the topics that stemmed from the 
discussion. Each group will create a museum display about its assigned topic. Have students use the 
idea web on page 8 to begin planning their displays. Displays may be in the form of posters, artifacts 
with explanatory labels, or dioramas. 


3. Hold a “museum grand opening” for groups to present and explain their displays. 


Descriptor 


Exceptional: The display is well designed, imaginative, and relevant. The 

elements of the display capture the spirit of that community, presenting both 

historic and contemporary perspectives on their topic. Written elements are clear 

and concise. Information is presented in a variety of modes (drawings, text, : 
music, objects). The presentation clearly demonstrates a comprehensive ey 
understanding of community and the purpose of a museum display. 


Excellent: The display is complete and relevant. The elements clearly address the 
topic in either a historic or contemporary context. The display is organized 
logically and any written elements are clear and easy to understand. Information 
may be presented in several modes (drawings, text, music, objects). The 
presentation demonstrates a complete understanding of community and the 
purpose of a museum display. 


Good: The display is adequate and relevant to the topic. The elements provide 
details related to the topic using one mode (drawing, text, music, objects). Written 
elements are satisfactory; minor errors do not interfere with the message. The 
presentation demonstrates an adequate understanding of community and the 
purpose of a museum display. 


Fair: The display is perfunctory; some elements may not provide relevant 
information concerning the topic. Only one mode of delivery is used. Written 
elements may be poorly organized and contain inaccuracies. The presentation 
shows a limited understanding of community and the purpose of a museum display. 


Poor: The display is incomplete, difficult to understand, and/or completely 
inaccurate. Written elements are unclear. The work reflects minimal effort or 
understanding of communities and the purpose of a museum display. 
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An swer Key | Assessment 


Unit 2 


Page 9: Words to Know (3 points) 
peninsula, mountains, geography 


Page 10: Content Check (5 points) 
1. 


Mi te 
oo ceo 


Page 11: Geography Skills (3 points) 
1. three 
2. hills 
3. plains 


Page 12: Reading Check (5 points) 
1; a 


a asl threat 
e Sane 


Page 15: Think and Write (4 points) 


Writing Rubric 


‘Descriptor - 


The writing clearly tells of a place the student would like to visit. The writing clearly 
describes why the student would like to go and what they would do there. There are no 
mistakes. 


The writing tells of a place the student would like to visit. The writing describes in less 
detail why the student would like to go and what they would do there. There are some 
mistakes. 


The writing tells of a place the student would like to visit. The writing tells either why the 
student would like to go or what they would do there. There are several mistakes. 


The writing tells of a place the student would like to visit. The writing does not tell why 
the student would like to go or what they would do there. There are many mistakes. 


No response/incomprehensible response. 
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Performance Assessment 


Unit 2: Making a Landform Map 


Focus: Geography 


Task: The student will write a description of an imaginary country and create a landform map. 


1. Divide the class into small groups and have each group review the information about landform maps 
on pages 84 and 85. Have groups make a landform map of an imaginary country, including the 
landforms, bodies of water, weather, and the name of the capital of the country. Each group will work 
together to write a description of its country. Encourage them to use the direction words north, south, 
east, and west in their descriptions of the landforms. a 


2. Have students use the chart on page 16 to write down their ideas. 


3. Distribute drawing paper and colored markers. Each group will create a landform map based on their 
descriptions. All groups will use the same map key: the color green represents mountains, the color blue 
represents water, etc. Ask students to include a compass rose. No names should appear on the map. 


4. Display the finished maps and have a representative from each group read its description. The other 
students will aim to identify the map that best matches it. 


Descriptor 


Exceptional: The description has well-developed and concise details about an 
imaginary country’s landforms and bodies of water. The map clearly shows each 
landform and body of water mentioned in the description. Both the description 
and the map demonstrate a comprehensive understanding of the various terms 
used to describe landforms and the use of landform maps. 


Excellent: The description has clear details about an imaginary country’s 
landforms and bodies of water. The map clearly shows each landform and body of 
water mentioned in the description. Both the description and the map demonstrate 
an above-average understanding of the various terms used to describe landforms 
and the use of landform maps. 


Good: The description includes details of the country’s landforms and bodies of 
water. The map shows each landform and body of water mentioned in the description. 
Both the description and the map demonstrate an adequate understanding of the 
various terms used to describe landforms and the use of landform maps. 


Fair: The description of an imaginary country may lack organization or include 
irrelevant details. The description includes details of the country’s landforms and 
bodies of water, though some are unclear. The landform map does not exactly 
match the description. Both the description and the map demonstrate a limited 
understanding of the various terms used to describe landforms and the use of 
landform maps. 


Poor: The description of an imaginary country is lacking relevant details. Details 
of the country’s landforms and bodies of water are vague. The landform map does 
not match the description. Both the description and the map demonstrate a 
severely limited understanding of the various terms used to describe landforms 
and the use of landform maps. 


No response/illegible response. 
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Unit 3 


Page 17: Words to Know (3 points) 
history, explorer, Native Americans 


Page 18: Content Check (5 points) 
Ted 


c 
é 
a 
d 


A aes 


Page 19: Study Skills (3 points) 
1. helped plant a garden 
2. Father met a man named Squanto. 
3. May 20 


Page 20: Reading Check (5 points) 


1. a 
2x 
“te 
4.c 
5. b 


Page 23: Think and Write ( 4 points) 


Writing Rubric 


| Descriptor 


The writing clearly states several ways Squanto helped the Pilgrims. It tells what the 
Pilgrims learned from Squanto and other Native Americans. There are no mistakes. 


The writing states at least two ways Squanto helped the Pilgrims. It tells what the Pilgrims 
learned from Squanto and other Native Americans. There are few mistakes. 


The writing states only one way Squanto helped the Pilgrims. The writing may tell about 
Squanto or the Pilgrims without focusing on what the Pilgrims learned from the Native 
Americans. There are several mistakes. 


The writing is not clear and may not address the prompt. The writing may tell about 
Squanto or the Pilgrims without focusing on ways the Native Americans helped and taught 
the Pilgrims. There are many mistakes. 


No response/incomprehensible response. 
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Performance Assessment 
Unit 3: Interview and Role-Play 


Focus: History and Culture 


Task: The student will write and role-play an interview with a historical figure. 


1. Place students in pairs. Assign each pair a historical figure from the unit, such as Christopher 
Columbus, a Pilgrim, Squanto, Sojourner Truth, Frederick Douglass, a pioneer, or George 
Washington. One partner will play the role of the assigned figure, and the other will play the role of 
the interviewer. x 

2. Have students suggest possible questions that they could ask a historical figure. Refer students to 
page 24 to plan their interview. 

3. Have partners work together to write at least five interview questions and answers. Allow time for 
pairs to rehearse their interviews. 

4. Have pairs role-play their interviews for the rest of the class. 


Descriptor 


Exceptional: The interview has five or more well-written, thoughtful questions 
that elicit relevant information about the historical figure. The questions and 
answers are easy to understand and presented in a logical order. The interview 
clearly demonstrates a comprehensive understanding of both the historical 
figure’s role in American history and the interview process. 


Excellent: The interview has five questions that elicit relevant information about 
the historical figure. The questions and answers are easy to understand and 
presented in a logical order. The interview demonstrates an above-average 
understanding of both the historical figure’s role in American history and the 
interview process. 


Good: The interview has four questions, most of which elicit relevant information 
about the historical figure. The questions and answers are easy to understand, but 
may not be presented in the most logical order. The interview demonstrates an 


adequate understanding of both the historical figure’s role in American history 
and the interview process. 


Fair: The interview has three questions, some of which elicit irrelevant 
information about the historical figure. The questions and answers are not well 
written and are not presented in a logical order. The interview demonstrates a 
limited understanding of both the historical figure’s role in American history and 
the interview process. 


Poor: The interview has fewer than three questions, most of which elicit 
irrelevant information. The questions and answers are poorly written and are not 
presented in logical order. The interview demonstrates a severely limited 


understanding of both the historical figure’s role in American history and the 
interview process. 


No response/illegible response. 
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An swer Key ‘Assessment 


Unit 4 


Page 25: Words to Know (3 points) 
goods, consumers, volunteer 


Page 26: Content Check (5 points) 


ted 
an 
3. a 
4. a 
5b 


Page 27: Geography Skills (3 points) 
1. Oak Street 
2. Rose Street 
3. the school 


Page 28: Reading Check (5 points) 
(haee 


GQ Ol Teves 


2 
3. 
4. 
5 


Page 31: Think and Write (4 points) 


Writing Rubric 


Descriptor 


The writing clearly states two wants and two needs. Each thing is supported by a reason 
why it is wanted or needed. There are no mistakes. 


The writing states two wants and two needs. Two or three of the things are supported by a 
reason why it is wanted or needed. There are few mistakes. 


The writing may only state one want and one need or two wants and no needs. There are 
few, if any, reasons why a thing is a want or a need. There are several mistakes. 


The writing is not very clear. There may be a long list of wants and/or needs but no 
reasons are given. There are many mistakes. 


No response/incomprehensible response. 
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Assessment 


Performance Assessment 


Unit 4 


Focus: Economics and Geography 


Task: The students will conduct research to find out what goods a country produces. They will also map 
a trade route. 


1. As aclass, review Lesson 6, Trading with Other Countries. Guide students through the planning 
activity on page 32. 

2. Place students in pairs or small groups. Assign each group a country other than the United States. 
Distribute a world map (to be marked up) and colored markers to each group. Help each group locate 
its country on the map. 


3. Have each group use the library or the Internet to find out what goods its country produces. Groups 
should then decide which product the country could trade with the United States. 


4. Have each group work out a trade route between its country and the United States, using colored 
markers to mark it on the map. Different colors of ink could represent different methods of 
transportation; blue for water routes, green for truck routes, and so on. Have each group attach an 
index card showing the name of the country and the product. 


5. Have groups present their maps to the rest of the class. 


Descriptor 


Exceptional: The student has successfully and thoroughly researched a country’s 
goods and thoughtfully chosen a product for trade with the United States. The 
trade route is well planned and clearly marked. The student has clearly 
demonstrated a comprehensive understanding of trade and trade routes. 


Excellent: The student has successfully researched a country’s goods and 
thoughtfully chosen a product for trade with the United States. The trade route is 
logical and clearly marked. The student has demonstrated an above-average 
understanding of trade and trade routes. 


Good: The student has researched a country’s goods and chosen a product for 
trade with the United States. The trade route is clearly marked, but may not be the 
most logical route. The student has demonstrated an adequate understanding of 
trade and trade routes. 


Fair: The student has researched a country’s goods with limited success. The 
product chosen for trade with the United States may not be the most logical 
choice (e.g. corn). The trade route is not clearly marked and is not the best route. 
The student has demonstrated a limited understanding of trade and trade routes. 


Poor: The student has not successfully researched a country’s goods, and has not 
chosen a product for trade. The trade route is haphazardly chosen and poorly 
marked. The student has demonstrated a severely limited understanding of trade 
and trade routes. 


No response/illegible response. 
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Answer Key ‘Assessment 


Unit 5 


Page 33: Words to Know (3 points) 
government, monument, court 


Page 34: Content Check (5 points) 
1a 
2v6 
Bs He 
4.b 
Bad 


Page 35: Geography Skills (3 points) 
1. the school 

2. the post office 

3. C4 


Page 36: Reading Check (5 points) 
ia 
2.d 
3. b 
4.d 
5.a 


Page 40: Think and Write (4 points) 
Writing Rubric 


Descriptor 


The writing clearly states why the student thinks people vote. The opinion is supported 
with two or three clear reasons. There are no mistakes. 


The writing clearly states why the student thinks people vote. The opinion is supported 
with one or two reasons. There are few mistakes. 


The writing states why the student thinks people vote. The opinion may not be supported 
with any clear reasons. There are several mistakes. 


The writing is not very clear. A description of voting may be given, but an opinion may 
not be stated. There are many mistakes. 


No response/incomprehensible response. 
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Assessment 


Performance Assessment 
Unit 5: Community Symbols 


Focus: Civics 


Task: The students will choose symbols and create a flag to represent the community. 
1. As aclass, review Lesson 4, Our Symbols and Flags. 


2. Place students in small groups. Have each group discuss what birds and flowers could represent their 
community. Have each group member complete the first two columns of a chart on page 40, and then 
ask the group to vote on a community bird and flower. You may wish to have each group choose a 
community sport, song, or activity as well. ~ 


3. Have each group design a flag to represent the community. Group members should discuss and vote 
on what colors to use and what images to depict on the flag. 


4. Provide paper and colored markers. Have each group create a poster showing its bird, flower, and 
flag, along with short explanations of why each was chosen. 


5. Have each group present their posters to the rest of the class. 


Descriptor 


Exceptional: The poster includes relevant symbols that capture the spirit of the 

community. The poster 1s well designed, and the written components are clear 

and concise. The explanation fully expresses the rationale behind each choice. 

The poster clearly demonstrates a comprehensive understanding of the concept Se 
of symbols and flags and of the community. 


Excellent: The poster includes relevant symbols that capture the spirit of the 
community. The poster is well designed and the written components are clear. 
The explanation expresses the rationale behind each choice. The poster 
demonstrates an above-average understanding of the concept of symbols and 
flags and of the community. 


Good: The poster includes symbols. The poster is well designed and includes 
clear explanations. The.explanation may need more details and reasons for each 
symbol. It demonstrates an adequate understanding of the concept of symbols 
and flags and of the community. 


Fair: The poster includes symbols but not all are relevant to the community. The 
poster is not well designed, and written components may contain irrelevant details 
or may not explain the reasons for the choices made. The poster demonstrates a 
limited understanding of the concept of symbols and flags and of the community. 


Poor: The poster includes symbols that are unrelated to the community. Reasons 
for the choices are not explained. The poster demonstrates a severely limited 
understanding of the concept of symbols and flags and of the community. 
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No response/illegible response. 
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Name: Date: 


Unit I: Words to Know 


Use these words to complete the story. 


transportation community 


People live, work, and have fun in 


They use 


place to place. 


They must also follow the rules. 


A rule that people must follow 


to go from 


Nome. —..._ —=-_—s i. Date: 


Unit |: Content Check 


Fill in the circle next to the correct answer. 


|. You can find apartments and houses in a 


(a) park (c) museum 
(b) meeting (4) neighborhood 


2. Acommunity with lots of farmland is called a 


(a) city (c) suburb 


(6) rural area (d) urban area 


3. Anew kind of communication tool that people use 
is a 
(a) horse (c) computer 


(b) letter (4) car 


4. A person who helps a neighbor is a good 
(a) rule (¢) community 


(6) citizen (4) law 


9. When you interview someone, you 
(a) ask questions (c) read a book 
(6) draw a picture (4) tell a story 
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@ Unit | 


Look at the map of Indiana. Write the answer to 


each question. 


SZ 


th or south of Fort Wayne? 


Iver nor 


I. Is the Wabash R 


iver east or west of Wyandotte Cave? 


2. Is the White R 


? 


3. Is Indiana Dunes State Park north or south of the 
Children’s Museum 
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Unit 1: Reading Check { Assessment ) 


Read the story. Fill in the circle next to the 
correct answer. 


Karen has a problem. Karen is at school. Her 
book bag is missing. 


|. What is Karen’s problem? 
(a) she is at school (c) her laces are untied 
(6) she lost her keys (d) she lost her bag 


2. Which is a choice that could solve her problem? 


(a) visit places she (c) cry and yell 
went to earlier a 


(b) stop going to school (4) forget about it 


3. Karen thinks she may have left her bag in the lunchroom. 
Which is the best choice? 


ask a friendforhelp (c) ask the teacher for help 
(6) check the lunchroom (4) go to the office 


4. To solve a problem, what is the second step? 
(a) ask for help (c) list different choices 
(6) namethe problem (4) causea problem 
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9. If you find the answer to a problem, you have 


(a) started (6) created (c) lost (d) solved 
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Name: Date: 


Unit |: Think and Write 


You will show how well you can think and write 
in social studies. Read this page and look at 
the picture. 


Description: Long ago, there were no telephones. 
The only way to communicate was to send a letter 
or fo speak face to face. Today, there are many 
different ways to communicate. This girl is using a 
computer fo send an e-mail. How many different 
ways do you communicate with your friends, family, 
and classmates? 


CRIS TES 
a 


Task: Write a paragraph about how people 
communicate today. In your paragraph, tell whom 
you communicate with and all the different ways 


you do it. 


Nene eo ei. ‘Date’ 


Unit |: Think and Write 


Write your ideas about communication 
in the chart. Use the word map to plan your writing. 
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Name: Date: 


Unit |: Think and Write 


Write a paragraph that tells whom you communicate 
with and all the different ways you do it. Use the 
ideas you wrote on the chart on page 6 to help you. 


Check Your Work 


e Focus: Make sure your paragraph tells all the ways 
you communicate. 


e Organize: Your paragraph should be easy to 
understand. 


¢ Check: Check that every sentence begins with a 
capital letter and ends with a period, a 
question mark, or an exclamation mark. 


NGG sete etn. Dae: 


Unit |: Performance Assessment 


Use the idea web on this page fo plan your 
museum display. Start by deciding what kind 
of display you will make. Write it in the 
center oval. 
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Name: Date: 


Unit 2: Words to Know 


Use these words to complete the story. 


geography mountains peninsula 


Florida and Colorado have different landforms. 


These landforms are part of their 


Naess att). Pate; 


Unit 2: Content Check 


Fill in the circle next to the correct answer. 

|. The United States, Mexico, and Canada are all 
(a) capitals (c) countries 
(6) continents (d) states 


2. Which of these is a natural resource? 


(a) corn oil (c) sand 
(6) paper (a) glass 


3. A valley is a low area between two 
(a) mountains (c) islands 


(6) plains (4) oceans 


4. Which is a way people change Earth? 
(a) watchingabirdfly | (c) swimming ina lake 
(6) building a road (4) walking on a sidewalk 


9. People can protect Earth by ___ 


(a) using things once (c) wasting resources 
(b) planting new trees (d) using more water 
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Date: 


Unit 2: Geography Skills ‘ele 


Look at the map of Oklahoma. Write the answer 
to each question. 


Name: 


OKLAHOMA 


OKLAHOMA 


Oklahoma Cit 
* y 


= = 
| (2) Mountains 
BB Hills 


Plains 


| W& State capital 


3. Are there more plains or hills in Oklahoma? 
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Unit 2: Reading Check eee 


Fill in the circle next to the correct answer. 


. Which picture comes first? 


@) * ©) 
©) @ 
. Which picture comes next? 
C) *® 
©) 


. Which picture comes third? 


@) 
©) 
@) 
@ A ©) 
©) 
©) 
@ 


NO 


GO 


©) @ 

. Which picture comes last? 
©) @ 

©) A 

. You put these pictures in order by 
(a) tree time 


©) 
(b) hose precede UME 


a 


e+ 8+ Op PE 
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Name: 


Unit 2: Think and Write 


You will show how well you can think and write 
in social studies. Read this page and look at 
the picture. 


Date: 


Description: Emily and her family moved to a new city. 
These photos show the different kinds of land and water 
she saw on her trip to her new home. Which one would 
you like to visit? 


Task: Write sentences telling which place you would like 
to visit. In your sentences, tell why you would like to visit 
that place and what you would do there. 
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Unit 2: Think and Write 


Choose the place you would like to visit. Then 
tell why you would like to go and what you 
would do there. Use the chart to plan your 
writing. 


The place I would like to visit: 
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Name: Date: 


& Unit 2: Think and Write Assessment 


Write sentences telling which place you would 
like fo visit. In your sentences, tell why you would 
like to visit it and what you would do there. Use 
the ideas you wrote on the chart on page 14. 


eee en eee 
Check Your Work 

z * Focus: Make sure your writing tells what you would 

Z like to do on your visit. | 


: ¢ Organize: Use the ideas from your chart. 


¢ Check: Check that every sentence begins with a 
capital letter and ends with a period, a 
” question mark, or an exclamation mark. 


NeniCHeesae 4... eintl Date: 


Ce 


Unit 2: Performance Assessment 


Use the chart on this page to plan your 
description of the country. 


~ Name of Country 


Landforms — Capital 


Weather | Bodies of Water 
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Name: — Date: 


Unit 3: Words to Know [ Assessment 


i 


Use these words to complete the story. 


Native Americans explorer history 


Jana likes 


books that tell the story of the past. 


She read about a(n) 
named Christopher Columbus. 
He traveled to new places. 


When he came to this country, he met the 


They were the first people to live in America. 
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Unit 3: Content Check 


Fill in the circle next to the correct answer. 


Plymouth was a ______ built by the Pilgrims. 
(a) mission (c) pioneer 
(6) colony (4d) tradition 


. The Pilgrims came to America to 


(a) learnabout fishing (c) find a better life 
(6) have a big meal (d) meet new people 


. The Constitution is a list of our country’s most 


important 

(a) presidents (c) laws 

(6) colonies (d) states 

. Harriet Tubman and Frederick Douglass escaped 
from 

(a) slavery (c) independence 
(6) pioneers (4) Spain 


The Civil War was fought between 
the slaves 

people from other countries 
explorers and Native Americans 


CIO) ©) 


the states 
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Name: Date: 


Unit 3: Study Skills 


Look at the time line. It shows things that might 
have happened in the life of a Pilgrim child. 
Write the answer to each question. 


~ 


aly 


we 
Tres 
eS 


| 


GE 
- 4 
A. Z 
xf; 
if? 

Ny ez - 

see, 

Sais J 


May 3 May 7 May 12 May 20 
Father finished | helped plant Father met a Squanto took 
making our a garden. man named us to a river. 
new house. Squanto. 


|. What did the child do on May 7? 


Namepeem .  .  wini) Date; 


Unit 3: Reading Check 


Look at the pictures. Fill in the circle next to the 
correct answer. 


|. Which two pictures are like Picture |? 
(a) Pictures 3 and 6 (c) Pictures 2 and 4 
(b) Pictures 5 and 6 (d) Pictures 3 and 5 


2. What is the best name for a group made of Pictures 
| to 6? 


(a) Kinds of Wheels (c) Things That Float 
(6) Things That Pulled (4) Ways to Travel 
3. Which of these goes with Pictures 2, 4, and 5? 


Cc) ariver (©) aboat () abike @) araft 


4. Which picture could go in a group named “Things 
That Use Gas”? 


(a) 2 (>) 3 Ce) 4 @) 5 


9. Sorting means putting things that are 
into groups. 


(a) inboxes (>) alike  (¢) different (@) pictures 
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Name: Date: 


Unit 3: Think and Write earecus 


You will show how well you can think and write 
in social studies. Read this page and look at 
the picture. 


Description: Building a colony in America was 
hard for the Pilgrims. Squanto and other Native 
Americans helped the Pilgrims. They taught them 
how fo live in a new country. 


Task: Write a paragraph telling how Squanto 
helped the Pilgrims. In your paragraph, tell what 
the Pilgrims learned from Squanto and the ofher 
Native Americans. 
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Unit 3: Think and Write 


Think of ways that Squanto and the Native 
Americans helped the Pilgrims. Use the word 
map fo plan your writing. 


Word Map 


How Native Americans 
Helped the Pilgrims. 
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® Unit 3: Think and Write Aiscasrsent 3 : 


Write a paragraph telling how Squanto helped 
the Pilgrims. In your paragraph, tell what the 
Pilgrims learned from Squanto and the other 
Native Americans. Use the ideas you wrote on 
the word map on page 22. 


Check Your Work 


e Focus: Tell what Squanto and the Native Americans 
taught the Pilgrims. 


e Organize: Use the ideas from your word map. 
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e Check: Make sure every sentence begins with a 
capital letter and ends with a period, a 
question mark, or an exclamation mark. 
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Name: 


Unit 3: Performance Assessment 


Date: 


Use the left side of the chart on this page to 
plan your interview questions. Use the right 
side of the chart to record the answers. 


Questions 


gas 


_ Answers 
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Name: Date: 


Unit 4: Words to Know 


Use these words to complete the story. 


volunteer consumers 


Megan is a baker. Her store is full of breads and other 


SNOBRETS 4 Clits i seein ene ee hah t 
line up to buy her bread. Sometimes Megan makes 
cookies for the school’s bake sales. 


She does not get paid for this work. 


She is a 
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Unit 44: Content Check ‘cantatas 


Fill in the circle next to the correct answer. 
|. Many people work ata job to__ money. 
(a) volunteer (c) lose 


(6) count (4) earn 


2. Food, clothing, and shelter are the ___ of 
all people. 
(a) hobbies (c) needs 


(b) goods (d) jobs 


3. When you save your money, you 


(a) keep it for later (c) spend it all at once 
(b) give it away (4) buyagame 

4. When a farmer grows a crop, he is a 
(a) producer (c) service 
(6) consumer (4) volunteer 

5. Countries buy and sell, or____——_—, for goods and 
services. 


(a) make (c) shelter 
(©) trade (4) grow 
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Name: Date: 


Unit A: Geography Skills FAssessment 


Look at the map. Find the car on Forest Drive. 
Write the answer to each question. 


ety wing 


Se ee 


Stevens Sd 


Phd Tasrd \%, 
o, 


2. On what street should the driver turn to get to 
the store? 


e) 


. If the driver goes straight on Forest Drive, what 
buildings will the car pass? 
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Unit 44: Reading Check 


Read the story. Fill in the circle next 
to the correct answer. 
Abby wants to save money to buy a toy. 
She found an empty jar. Her dad cut a 
hole in the lid. Now, Abby can save her 
dollars and coins! 
|. What might Abby do if her 
aunt gives her five dollars? 
(a) buy anew bike (c) putitin the jar 
(b) give it to her dad (4) getanew jar 


2. What might Abby do next? 
(a) forgetaboutthe jar (c) trade jars with her brother ® 
(b) earn money (4) buy snacks 


3. What will Abby do when the jar is full? 
(a) go toa toy store (c) hide the jar 
(6) give the money away (4) goto see a movie 


4. Which one will Abby most likely buy? 
(a) ashirt (©) apizza (c) apencil G@) skates 


9. When you make a prediction, you 
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(a) put things into groups (c) guess what comes next 
(b) place things in order (d) say whata Story is about 
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Name: | Date: 


Unit 4: Think and Write 


You will show how well you can think and write 
in social studies. Read this page and look at 
the pictures. 


Description: Everyone has needs and wants. Needs are 
the things that all people must have to live. Wants are the 
things that we would like to have but do not need. What 
are your needs and wants? 


oe 
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Task: Write a paragraph telling two things that you need 
and two things that you want. In your paragraph, tell why 
you need or want each thing. 
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Unit 4: Think and Write 


List the things you need and want. Then tell 
why you need or want each thing. Use the chart 
to plan your writing. 
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Name: Date: 


Unit 4: Think and Write 


Write a paragraph telling two things that you need 
and two things that you want. In your paragraph, 
tell why you need or want each thing. Use the ideas 
you wrote on the chart on page 30. 


ours ese Mapmmiscec ll eect 8h ae a ee ee ees ee a ee a, 


Check Your Work 


¢ Focus: Make sure you tell why you need or want 
each thing. 


e Organize: Use the ideas from your chart. 


e Check: Make sure every sentence begins with a 
capital letter and ends with a period, a 
question mark, or an exclamation mark. 
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Unit 4 


Performance Assessment 


Use the word map on this page fo record the 
goods produced by your group’s country. 


Word Map 
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Unit 5: Words to Know 


_ Use these words to complete the story. 


monument government 


Justin and his family took a trip to Washington, D.C. 


AO ISwherewdthne sme fa Fe) a es Of OLE 


country works. Justin saw the Lincoln Memorial. 


Mil SiGe ws eer Pen ee “SIT HOPMONOLS 


Abraham Lincoln. Justin also visited the 


where Thurgood Marshall 


helped to change unfair laws. 
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Unit 5: Content Check 


Fill in the circle next to the correct answer. 


34 


The _______— makes sure people in a city follow 
the laws. 
(a) mayor (c) city council 
(6) governor (d) president 
. A public park , 
(a) is only for (c) canbe used by all 
government people 


(b) costsmoneytouse (4) isnot open every day 


. Who lives in the White House? 


(a) the President (c) Congress 
(b) judges (4) the government 


. The American flag has fifty stars. Each star stands for 


a 3 
(a) person (c) colony 


(b) state (4) law 


wanted to change the law so women could 


vote. 
(a) Chief Joseph (¢) Martin Luther King, Jr. 
(6) Rosa Parks (4) Susan B. Anthony 
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Unit 5: Geography Skills “a Assessment . a 


i. 


Look at the grid map. It shows part of a town. 
Write the answer to each question. 


|. What building is in A3? 
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Unit 5: Reading Check Cate 


Read the paragraph. Fill in the circle next to the 
correct answer. 


| Washington, D.C. is an important city. 2 It is the capital of 
our country. 3 The President lives there. 4 It has many 
monuments and museums. 


|. Which sentence of the paragraph tells the main idea? 
ena) (6) 2 Qe @) 4 
2. What does sentence 3 tell about Washington D.C.? 
(a) how big itis (c) why you should go 
(6) areason itis important (4) who lives there 
3. Which sentence tells more about the main idea? 
(a) Sometimesitrains. (¢<) Youcan go there. * 
(b) The Supreme (d) I was born there. 
Court is there. 


4. Read this main idea. 

Washington, D.C. is a good place fo visit. 

Which sentence tells more about this main idea? 
(a) I went to Florida. (¢) Isawa bird. 


(b) Chicago is a city. (d) Washington, D.C. 
has museums. 


©Macmillan/McGraw - Hill 


9. To find the main idea of a paragraph, you 
(a) decide what it is about(c) choose the last sentence 
(6) put ideas in order (4) choose the best sentence @ 
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Name: Date: 


Unit 5: Think and Write 


You will show how well you can think and write 
in social studies. Read this page and look at 
the picture. 


Description: Mrs. Lopez got a new puppy. She 
asked her class to help her choose a name for him. 
The children voted for the name they liked best. 
Most of the children chose the name “Spot,” so that 
is the puppy’s name now. 


‘a 
WAGS ian : 
ro NS 


| 


Task: Write a paragraph telling whether voting is a 
fair or unfair way to choose something. In your 
paragraph, give reasons for your answer. 
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Unit 5: Think and Write inet aemetat ds 


Think of reasons why people vote. Use the 
word map to plan your writing. 


Word Map 
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Name: 


Unit 5: Think and Write 


Write a paragraph telling why people vote. In your 
paragraph, give reasons for your answer. Use the 
ideas you wrote on the word map on page 38. 


Date: 


Check Your Work 


e Focus: Make sure fo tell why you think people vote. 


e Organize: Use the ideas from your word map. 


e Check: Make sure every sentence begins with a 
capital letter and ends with a period, a 
question mark, or an exclamation mark. 
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Unit 5: Performance Assessment 


Use the chart on this page to help you think of 
symbols for your community. 


Assessment }_. 


Ee E 


“Community Bird | Community Flower | Community Flag 
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Scoring Chart 


The Scoring Chart is provided for your convenience in grading your students’ work. 


e Find the column that shows the total number of items. 
e Find the row that matches the number of items answered correctly. 
e The intersection of the two rows provides the percentage score. 


TOTAL NUMBER OF ITEMS 


9 10 11 12 13 14.15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 
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